'signs, symbols and personal narratives' that present in this study's findings carry useful messages for early childhood practice and research.
The next three papers in this issue focus on play-based pedagogy. Maria Magnussen and Niklas Pramling report on their empirical study about discussions in the context of mathematics and play in Sweden. Their research focuses on discussions between a child (6.5 years) and an adult concerning the child's drawing of 'Numberland', to provide new understanding about the ways adults may support young children's learning characterised by play. In their article based on research in Australia, Andrea Nolan and Louise Paatsch share findings concerning the ways that early childhood teachers working with children aged 5-6 years replaced formal learning with play-based pedagogy. Their research highlights that the key challenges the Australian teachers encountered concerned legitimisation and accountability, suggesting the potential for compromising professional autonomy. Based on findings from their study into Cypriot pre-service teachers' thinking when planning and implementing play-based art activities, Andri Savva and Valentina Erakleous identify an association between the preservice teachers' thinking when completing planning documentation and their reflective pedagogical practices. However, Savva and Erakleous note that the reasons the pre-service teachers gave for their practice decisions did not align consistently with their stated philosophical stance on play-based learning.
Verity Campbell-Barr's article interrogates the knowledge that early childhood education and care professionals may need and troubles how that knowledge is legitimised. She advocates critical debate concerning the knowledge-base for early childhood education and care practice, and proposes there may be value in multiple forms of knowledge that incorporate experiential and theoretical strands. Campbell-Barr's themes resonate with those in a study of preschool teachers' reasoning about pedagogical goals undertaken in Swedish and Finnish contexts by Camilla Björklund and Eva Ahlskog-Björkman. The authors explored how pre-school teachers perceive and enact pedagogical goals as part of their thematic, play-based practice and their findings provide new insights into early childhood pedagogical practice. In the final article for this issue, Peter Burridge and Jessica Bennett share findings from a study focused on a programme for which Timorese early childhood teachers were mentored by Australian teachers. In a context where cultural nuances were acknowledged and valued, Timorese teachers transformed their pedagogic practice.
The articles in this issue focus on different ways that early childhood educators may work with young children to understand and support their learning. The authors reveal some of the complex knowledge, understanding and attributes required of early childhood educators in their everyday work. Nevertheless, the increasingly demanding expectations of early childhood educators are too often unmatched by their status, pay and conditions. Across the world, governments have signed up to universal 'access to quality early childhood development, care and pre-primary education' by 2030; in fairness to young children, they should now show their commitment by addressing the inequities that disadvantage many early childhood educators.
